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Abstract 
The present study was an attempt to provide empirical evidence on whether TEFL or specialist subject matter ESP teachers were perceived as more qualified by their learners. Besides, the interaction effect of major and teaching experience on the teaching effectiveness of ESP teachers was examined. Through convenience sampling procedure, a sample of 60 ESP teachers and their 600 learners were considered as the target population of this study. The learner participants were given Iranian English Language Teacher’s Success Scale in order to assess their perspectives on their ESP teachers' instructional performance. The results revealed that Iranian TEFL and Non-TEFL ESP teachers significantly differed regarding their teaching effectiveness. The results revealed there was a significant interaction between ESP teachers' major and teaching experience with respect to their teaching effectiveness. The findings of this study are of immense benefits to both ESP teachers and teacher educators in their attempts to deliver an effective and productive teaching.
-
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1- Introduction 

English for Specific Purposes differentiated from other approaches to language teaching by "a commitment to the goal of providing language instruction that addresses students' own specific purposes such as profession or education" (Belcher, 2009, p.2) Robinson (1991) identifies two characteristic features of ESP methodology: activities in ESP courses are based on students’ specialism as well as ESP activities have an authentic aim derived from students’ target needs. Dudley-Evans and St. John (1998) contend that what distinguishes ESP methodology is the use of tasks and activities reflecting the students’ specialist subject knowledge.
ESP courses are currently being presented by either TEFL or specialist subject matter teachers without considering the perceptions of learners regarding the performance of their ESP teachers. The establishment of ESP calls for the consideration that the ESP practitioners need special skills. However, investigations in the field of ESP have been mainly focused on the materials to be taught and their implications for material and syllabus designers (Mazdayasna & Tahririan, 2008). What is missing in the discussions of ESP teacher is the research into the learners' perceptions on the characteristics of effective teachers and who is more qualified to present ESP courses. Similarly, in the context of Iran, despite the excessive comments on material design, practice, methodology of ESP courses (Eslami-Rasekh & Valizadeh, 2004; Mazdayasna & Tahririan, 2008), the perspective of learners regarding the characteristic of their ESP teachers and who should teach ESP courses remains untouched. Hence, this study attempts to contribute to the existing body of literature on ESP teachers by exploring whether TEFL or specialist subject matter ESP teachers were ranked as more qualified by their learners. In addition, the interaction effect of major and teaching experience on their teaching effectiveness is considered.
1-1- Literature review 

Across the large body of research, scholars have been investigating the best teaching practices. Various terms have been applied to define the best teaching practice including "excellent teaching" (Chen, Brown, Hattie, & Millward, 2012), "good and effective" teaching (Van de Grift, 2007), and "highly qualified teaching" (Darling-Hammond & Youngs, 2002).
Effective teaching is considered to be "a complex set of knowledge, abilities, and personal attributes in dynamic interplay" (Davey 1991, p. 121) that influences the personalities and abilities of the students. Ramsden (1992) contends that effective teaching is an instruction which creates an environment conducive to deep learning outcomes for pupils, where high quality learning is promoted and shallow achievement is discouraged. Bastick (1995) defines effective teaching as enhancing student and teachers' course satisfaction and improving students' academic achievement. According to Crawford and Bradshaw (1996), teaching effectiveness is the extent to which the teacher is proficient to encourage and promote learners' understanding, to model desirable attitudes towards education, to develop study skills, and to contribute to the emotional competence of the learners. 

With the emergence of ESP, the recognition that the ESP teacher need special competencies and in some sense be a special teacher evolves. Helen Basturkmen (2006) asserts that ESP teaching puts additional demands on instructors and course developers in terms of investigating needs and developing courses that may only run for a relatively short period of time and asks the effectiveness of ESP teaching (Basturkmen 2006, p. 9). Dudley-Evans and St Jones (1998) contend that apart from the main responsibilities of the general English teacher such as controlling ongoing classroom practices, providing explanations about language and skills, designing pair- or group activities, the ESP teacher performs the additional task of a "facilitator or consultant" indicating that "when the teacher knows relatively little about the content or the skill that is being taught in the ESP class, and proceeds by pulling together and organizing the information that the learners, and – if possible – their lecturers [the real specialists of that content area] are able to provide" (as cited in Hutchinson & Waters, 1987, pp. 149-150). 
Previous research findings 

Rahimy and Abassy Delvand (2015) launched a study to examine whether language teachers of the specialist counterparts were qualified for teaching ESP according to students' viewpoint. The researcher-made questionnaire was distributed among 90 students at Islamic Azad University of Rasht and Lahijan and University of Guilan. The results of t-test determined that two groups were not statistically significant. In a similar vein, Rajabi, Kiani, and Maftoon (2011) compared Iranian subject- matter teachers with English major ESP teachers in terms of their perceptions and pedagogical activities in ESP classes. A sample of 423 English and specialist teachers participated in this study through completing a closed-ended questionnaire. The questionnaire included two parts. In the first part, teachers' beliefs regarding ESP and its role in language learning and teaching were identified and in the second part, teachers' instructional practices in ESP classes were measured. The results confirmed a huge gap between English major and subject-matter ESP teachers regarding their belief system while there was a very slight difference with respect to their practices.
 
Ahmadi (2008) conducted a study aiming at addressing the question of who is qualified to teach ESP. The perspective of the heads of language department, the heads of discipline-specific departments, and those of students in some ESP courses in six medical universities were collected. The data showed that almost all heads of language departments believed in assigning ESP classes to the teachers of language department, about half of the heads of discipline- specialist departments favored the presentation of these courses by subject-specialist teachers. In addition, the pupils believed that language teachers were more qualified than discipline-specialist teachers. 

Maleki (2008) carried out an investigation to find out whether the EFL teachers or the specialists in the field were better qualified for the delivery of ESP classes. The results determined the superiority of EFL teachers' class. EFL teachers' class achieved higher score in every aspect of the final achievement test and the pupils were more satisfied with EFL teachers' class than the counterpart class. In another study, Sherkatolabbasi and Mahdavi-Zafarghandi (2012) intended to evaluate three kinds of ESP teachers, namely, content teachers, language teachers, and professional ESP teachers working in several Iranian universities. The result revealed that professional ESP teachers were the most effective ESP teachers and content teachers were the least effective ones, according to the students' perspectives. 
2- Research questions
The current study attempts to answer the following research question:
1. Do TEFL and Non-TEFL major ESP teachers differ in terms of teaching effectiveness?

2. Is there any significant interaction between ESP teachers' major and experience regarding their impact on teaching effectiveness?
3- Methodology

3-1- Participants 

A sample of 60 ESP teachers formed the first group of participants of this study. Their age ranged from 32 to 50. The sampling strategy was multi-staged sampling procedure. At first five universities were selected through convenience sampling. Then from each university six colleges were randomly selected. Finally, two ESP teachers were selected through convenience sampling from each college. These ESP teachers presented ESP courses to students whose majors were mathematics, mechanical engineering, computer engineering, law, physical education, agricultural engineering). The gender of the participants was not considered as the moderator variable and both male and female ESP teachers with different years of experience took part. In the study, the participating ESP teachers with less than five years of experience were assumed as novice and those with the teaching experience more than 10 years of experience were considered as experienced teachers.

The second group of participants was among the graduate and undergraduate students from the selected universities. The students were selected from the participating ESP teachers' classes. Ten students were selected for each teacher compiling the total number of 600 students.

3-2- Instruments 

3-2-1- Iranian English Language Teacher’s Success Scale: In order to investigate Iranian learners' perceptions of effective ESP teacher, Iranian English Language Teacher’s Success Scale was administered to leaners who took ESP course. This instrument is a 47-item closed-ended questionnaire developed and validated by Moafian and pishghadm (2009). The inter-factor correlation matrix revealed the presence of 12 component structure including accountability, interpersonal relationships, attention to all, examination, commitment, learning boosters, creating a sense of competence, teaching boosters, physical and emotional acceptance, empathy,  class attendance and dynamism (Moafian & pishghadm, 2009). In addition, the Cronbach alpha was found to be 0.94 which indicates a satisfactory level of reliability of the questionnaire.

3-3- Design of the study 

This explorative study was carried out using questionnaire as the data collection technique. The design of this study is correlational and exploratory in nature.  

3-4- Data analysis

The quantitative data analysis techniques were applied to analyze the data. For the research question concerning the difference between TEFL and Non-TEFL major ESP teachers regarding their teaching effectiveness Independent Samples t-test was run. 

4- Results 

To address the first research question which seeks to examine the difference between TEFL and Non-TEFL major ESP teachers in terms of their teaching effectiveness, Independent Samples t-test was run. The results are shown in Table 1. The data related to descriptive statistics for TEFL and Non-TEFL Major ESP Teachers' Teaching Effectiveness is presented in table 2. 

Table 1

The results of Independent Samples t-test for TEFL and Non-TEFL major ESP Teachers' Teaching Effectiveness 

	
	Levene's Test for Equality of Variances
	t-test for Equality of Means

	
	F
	Sig.
	T
	Df
	Sig. (2-tailed)
	Mean Difference
	Std. Error Difference
	95% Confidence Interval of the Difference

	
	
	
	
	
	
	
	
	Lower
	Upper

	
	Equal variances assumed
	.90
	.34
	-19.36
	598
	.000
	-15.98
	.82
	-17.60
	-14.36

	
	Equal variances not assumed
	
	
	-19.36
	592.08
	.000
	-15.98
	.82
	-17.60
	-14.36


Table 2

Descriptive Statistics for TEFL and Non-TEFL Major ESP Teachers' Teaching Effectiveness 

	
	Major
	N
	Mean
	Std. Deviation
	Std. Error Mean

	Effective teaching 
	TEFL teachers
	300
	196.7300
	9.58942
	.55365

	
	Non TEFL teachers
	300
	212.7133
	10.60122
	.61206


Levene's test showed that the scores of the two groups of TEFL and Non-TEFL major ESP teachers have equal variances (p=.34, p> .05). Table 2 shows that there was statistically significant difference in scores for TEFL (M= 196.73, SD= 9.58) and Non TEFL (M= 212.71, SD= 10.60; t(598)=-19.36, p=00, p<.05) major teachers' effective teaching.
In order to answer the second research question addressing any significant interaction between ESP teachers' major and their teaching experience regarding their effective teaching a two-way ANOVA was run. The results of the test are presented in Table 3. 
Table 3

Tests of Between-Subjects Effect
	Source
	Type III Sum of Squares
	df
	Mean Square
	F
	Sig.

	Corrected Model
	38478.092a
	3
	12826.031
	125.439
	.000

	Intercept
	14900600.334
	1
	14900600.334
	145728.515
	.000

	Major
	21451.117
	1
	21451.117
	209.793
	.000

	Teaching experience
	38.117
	1
	38.117
	.373
	.542

	major * teaching experience
	119.934
	1
	119.934
	1.173
	.279

	Error
	60940.426
	596
	102.249
	
	

	Total
	25245995.00
	600
	
	
	

	Corrected Total
	99418.518
	599
	
	
	

	a. R Squared = .387 (Adjusted R Squared = .384)

b. Dependent Variable: effective


As the results revealed there was no significant interaction between ESP teachers' major and teaching experience with respect to their teaching effectiveness [F(1)= 1.17, p=.27, p>.05]. 

5- Discussion 

The findings confirmed the superiority of specialist subject matter teachers over TEFL major ESP teachers with respect to their teaching effectiveness. The aforementioned outcome contradicts the findings of Ahmadi (2008) and Maleki (2008) which indicated that language teachers are more qualified than discipline-specialist teachers. However, Rahimy and Abassy Delvand (2015) in their study found that TEFL major and subject teacher did not significantly differ in terms of effective teaching. 

The traditional perspective that considers studies of language as humanities suggest that English language teachers lack science knowledge and experience and hence are not qualified to present science subjects (Khalifa Mohammed, 2012). Khalifa Mohammed (2012) contends that subject specialist armed with a sufficient mastery on English teaching is more proficient than TEFL major teacher to present ESP course. This perspective suggests that the subject specialist teacher is much more familiar with discipline-related terms and the subject matter of the learners' field of specializations.

Coffey (1984) maintains that "authenticity is the main idea behind ESP exercise typology and is a skills-based approach to materials development and design in ESP courses". Brinton, Snow, and Wesche (1989) point out that "contextualizing ESP class is not enough and that the basis of ESP teaching should be the authentic texts that the students have to handle" (p.1). In other words, the aim of ESP teaching is to enable learners understand the specialized texts of their discipline replete with many technical items, concepts, and topics. Hence, ESP courses should be presented by the teachers of the same discipline and not by TEFL teachers who are not familiar with those concepts and topics. 
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